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Performance Procedures
A classroom without procedures is like a day care without adults.
what they want and how they want it done. Soon your classroom looks
like a zoo. Kids walk around while you are teaching. They sharpen
pencils during notes. They turn shredded papers that are half done in

rolls around and the behavior only gets worse. You start looking for
another job! If you have read
you know what I am
talking about! Your job is to keep that from happening. Kids need rules
and high expectations.
expecting kids to do a task when you want and how you want, they will do
it! During the first weeks of school, modeling and practicing procedures is
a key to your success. You are teaching basic behavior expectations as
well as things that will help the classroom run smoothly. Watch like a
hawk. Practice until they do it correctly, then practice some more. Play
team building games with them, do silly Get to Know You activities, but
practice procedures. Your students will be able to run the classroom
without you!
How do you set up a classroom that performs?
Start with making a list of EVERYTHING kids will be doing in the
classroom. Write a procedure for each one. Clearly define talking level,
how they can get help, the activity you want them to do, movement and
what participation looks like. Be consistent with your language. I use the
acronym CHAMPS.
C-What is the conversation level?
H- How can I get help?
A- What activity am I completing?
M- What is the expected movement?
P- What does participation look like?
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Common Classroom Procedures:
Entering the classroom

3

Snacks/Water

9

Beginning work

3

Restroom

10

Lunch Count

3

Going to the clinic,

10

Announcements

4

office, media center or

Absences/Make-up

4

elsewhere

procedures

How to head papers

10

Assignments

5

Passing in and grading

Getting supplies

5

homework

11

Sharpening pencils

5

Turning in papers

11

Getting into groups

6

Exchanging papers

11

Working in groups

6

Asking questions

12

Independent work

7

Getting help

12

Working at a center

7

Finishing work early

12

Lining up to leave

8

Visitors to the room

12

the room

Responding to fire drills, 13

Dismissal

8

"codes", or other alerts

Attendance

9

Sudden illness

13

Tardies

9

Cleaning the room at

13

Teacher's attention

9

the end of the day

signal
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Entering the classroom:
Teacher:

Student:

I shake hands with kids as they are
coming in the door. I teach them how to
shake hands the first day. We practice.
We play a game called stinger. Eye
contact is important. If a kid is having a

C- 6-inch voice
H- Read the Board for instructions
A- Shake hands with the teacher. Say
good morning or good afternoon. Walk into
the room. Sharpen pencils, turn in
homework, get materials and start the
starter.
M- With a purpose
P- Everyone has supplies and is in their
seat working when the teacher comes in
the room.

make it into the room without talking to me
first. I just ask them to step to the side
while I greet the other students. Then we
talk. I can get the student help if they
need it, a chance to cool down and most of
all the student knows I care and I pay
attention to them.

Beginning Work (Starter)
Teacher:

Student:

Create a Starter Board for your subject.
Make it something that is meaningful to
your subject. It needs to be easy enough
that the students can do it without help, but
challenging enough that it is not just busy
work. Look for quick starters- you still
have a lesson to teach!

C- None
H- Ask a peer for a 10 second help.
A- Open INB to Starter section. Write the
date. Complete the starter. Read the
notes from yesterday when you finish.
M- None
P- Silent classroom, kids are writing and
reading

Lunch Count
Teacher

Student:

Make a lunch count station. There are
many different ideas on how to do this. I
used three cups and large craft sticks.
Write their names on the sticks. Write the
choices on the other cups. Put a copy of
the menu where kids can read it. Put your
clipboard with the lunch count next to the
sticks. After kids make their selection,
send it to the cafeteria.

C- None
H- Ask a peer for a 10 second help
A- Look at the menu. Make your choice.
Put your name in the cup that you choose.
M- With a purpose
P- Everyone has made their lunch selection
without talking
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Announcements:
Teacher:

Students:

Every school does this differently. Teach
kids how to say the pledge of allegiance.
They need to stand up straight. Face the
flag. Hand over heart and say the pledge.
This is a fundamental skill that must be
taught. Kids do not have to say the pledge,
but they need to be respectful of the right
to say it. I teach it, and tell them why we
say the pledge.

C- None
H- None
A- Say the pledge. Sit without moving
during the moment of silence. Listen to the
announcements. Write important dates
into planner.
M- None
P- Everyone respected the pledge and
moment of silence. Planners are filled out
and everyone is quiet.

Absences/Make- up procedures
Teacher:
Elementary- Have an Absent Folder on
your desk. When a student is absent,
collect papers passed out in class for that
student. Staple them together at the end
of the day. Give it to the child when they
return.
Secondary- Put extra handouts in a
location at the front of the room. Students
can copy notes from a peer and get the
handouts needed from the tray. My notes
are in the front of the room if a student
wants to copy them afterschool or during
lunch.
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Students:
C- 6-inch voice
H- Ask a friend or the teacher after class.
Stay for tutorials if you need help.
A- Copy notes from the day you missed.
Complete any assignments. If an
assignment was due the day you missed, it
is due when you walk in the room. If an
assignment was given the day you missed,
you have that many extra days to
complete it.
M- None
P- Your work is caught up and you learned
the skill.
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Assignments:
Teacher:

Students:

Make a place on your board to put the
weekly assignments and homework due.
Change every Monday so kids will know
what they need to do. I post these on my
website.

C- None
H- Ask the teacher after class
A- Copy the assignments into your planner.
M- None
P- Everyone has the assignments for the
week copied into the planner.

Getting Supplies
Teacher:

Student

Organize supplies in a location that has a
good traffic pattern. Think about it as a
drive through.

C- None
H- Look at the board to find out what
supplies you will need.
A- Pick up supplies.
M- With a purpose
P- Everyone will have all the supplies
needed to start the activity.

Sharpening Pencils
Teacher:

Student

Have a few sharpened pencils at the
beginning of class. Train a few students to
rotate the job of pencil distributor. If a
student needs a pencil, have them check
out a pencil from one of the students. If a
student needs a pencil during class, trade
out their pencil for a sharp one.

C- None
H- Raise hand and wait for the teacher.
A- Sharpen pencils before class starts.
M- With a purpose at the beginning of
class. No sharpening pencils during class.
P- Everyone will have sharpened pencil at
the beginning of class.
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Getting into Groups
Teacher:

Students:

Find a stop watch. Prepare a stick cup.
You will need large craft sticks. Number
the group tables. Write numbers on the
bottom of the sticks. You will need 4 sticks
for each number. Write each number in a
different color. For example:

C- None
H- Ask the teacher before the activity
starts.
A- Draw a stick. Go to the new group.
Give the stick to the captain. Captain
returns the stick.
M- With a purpose
P- Everyone will be in a new group in
less than 45 minutes.

1111
Do this for each group. Teach students
to come up to the front of the room
without talking to get a stick. When
they draw a stick, they go to that
group. Choose a color to bring the
sticks back. Practice until they can
change groups in under 45 seconds.
The sticks are ready to put kids into
jigsaw groups if you want.

Working in groups:
Teacher:
Set up jobs for each member in the
group. Use the stick cup to assign jobs.
Make a large poster for this
procedure.
Materials- Gets all the supplies for the
group
Quiet Captain/ Encourager- Monitors
noise level and encourages ideas from
everyone
Recorder- Writes everything for the
group
Reader- Reads the instructions and
summarizes for the group.
Clearly define what each person will do
during the group work. Kids can switch
jobs with each other.
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Students:
C- 6-inch voice Talk only to your group
about the assignment.
H- Raise your hand and wait for the
teacher.
A- Complete the assignment given with
your group. Do your own job.
M- With a purpose
P- Everyone will complete the
assignment together.

6

Independent Work

Teacher:

Students:

Make a large poster for this
procedure.
Model what independent work looks like.
Talk about when it is appropriate to
help each other. Kids will help each
other when they are at a no talking
time because they want to be helpful.
Make this clear at the beginning if you
do not want this to happen.

C- NONE
H- Raise your hand and wait for the
teacher. Students are not allowed to
help each other.
A- Complete the assignment given
M- With a purpose
P- Everyone will complete the
assignment.

Working at a Center
Teacher:

Students:

Set up centers with clear instructions.
If teaching young students make sure it
is something they are familiar with or
have done before. Put pictures in the
instructions. Make a video of
instructions to put on a computer in the
center to teach the students how to
complete the activity.

C- 6-inch voice. Talk only to your group
about the assignment given.
H- Ask a peer for a 10 second help.
A- Complete the center activity
M- With a purpose
P- Everyone will complete the
assignments.
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Lining up to leave the room.
Teacher:

Student:

Provide a location to line up for the
boys and one for the girls. Teach them
to merge into boy girl line. The last
person closes the door and turns off
the light. The first person will stop at
the end of the hall and wait for
everyone before turning the corner.

C- None
H- Raise hand and wait for the teacher
to help.
A- Line up. Face forward. No talking.
Bring required supplies.
M- With a purpose.
P- Everyone will line up and be ready to
leave the classroom in less than 1
minute.

Dismissal
Teacher:

Student:

Look around the room to make sure
jobs are completed. Students should be
in their seats 1 minute before dismissal.
(A countdown clock helps.) Answer any
questions from the got questions board.
Use this time to remind students about
due dates and tutorials. Send them off
with a positive challenge for the day.
Some examples are: Help 3 people
that you don
new people today. Smile at 5 different
people. Then use the same phrase for
dismissal-

C-6-inch voice while leaving the
classroom.
H- Raise hand and wait for the teacher
A- Leave the classroom.
M- Walking with a purpose
P- Everyone leaves the classroom in an
orderly fashion.
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Performance Procedures that do not need CHAMPS

Attendance
Teacher:
ice of
where to sit when they come in. They can move to a choice seat later if you want them to.
Having a seating chart helps when you have a substitute teacher!

Tardies
Teacher:
Any student not in the classroom ready to work when the bell rings is tardy. Running in at the
last minute is tardy. Ready to work with all supplies out is on time. Model this! Make a chart
with Sounds like and Looks like. I leave this up.

Teacher Attention signal
Teacher: Decide what your signal is. Teach it and practice until EVERY student stops what
they are doing, looks at you and listens. This is a critical procedure.
I hold my hand up. They respond with their hand up.

Snacks/Water
Teacher:
Follow your
guidelines for food and water. Snacks (fruit or vegetables) can
be consumed during class as longs as it does not cause a problem for anyone in the
room. Students must clean up. Snacks cannot be shared. Water can be brought to
class in a clear container with a lid. No snacks or water can be consumed in the
Science lab due to safety procedures.
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Restroom
Teacher:
Prepare a laminated pass for the restroom. Put it on a magnet on the board.
Prepare a sign out sheet. Students sign out when they leave the classroom. One
person may leave the class at a time. Students are not allowed to use the restroom
during the first or last ten minutes of class.

Going to the clinic, office, media center
Students need to ask for a pass when the teacher is not teaching. Sign out in the
book.

How to head a paper
Make a large poster and place above the turn in tray.
CLASS
#

Name
Class Period

Date
Title
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Passing in and Grading Homework
Teacher:
Make copies of small class lists. Put in a basket with paperclips next to the turn in
trays. Homework is graded the day it is due. Put a copy of the answer key in the
current keys folder when you had the homework out. Be ready to start calling out the
answers as soon as the kids switch papers. If a student did not complete the
homework, they will get a
to fill out in the hallway.
After grading is complete, the student will come in with the sheet and call home letting
parents know it will be coming home for a signature.
After grading, Pick up the papers. Put all the papers into a paper clip with the small
class list attached to the front. Highlight missing and absent students.
Student:
Have homework on desk with a red grading pencil. Switch papers with side partner.
Sit quietly wait. Grade the paper. Write the number missed at the top of the paper.
Trade the paper back with the side partner. Pass the papers forward and then to
the side. Make sure the paper is face up and all going the same direction. The
teacher will pick them up.

Turning in Papers
Turn in papers into the correct turn in tray for the class period. Make sure the paper is face
up and facing the same direction. When papers are picked up, put all the papers into a

paper clip with the small class list attached to the front. Highlight missing and absent
students.

Exchanging Papers
Students trade papers with the side partner.
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Asking Questions
Make a GOT QUESTIONS board. Put a stack of sticky notes next to it. If a student
has a question that is not related to the learning target for the day, they can write it
on a note and put it on the board during independent work time. The teacher will
answer the questions during clean up.
During the lesson
Students will raise hand and wait for the teacher to call on them.

Getting Help:
Peer 10 second help
Ask a peer next to you for a 10 second help. What do I do next?
Use the resources in the room:
With students, make a list of all of the ways students can get help in the classroom. Include
the teacher as ONE of the options towards the end of the list.
Sign up for before or afterschool tutorials.

Finishing Work Early:
Make a list with students of things they can do if they finish early. Make sure they understand
that talking to students who are not finished or distracting others is not an option.

Visitors to the room
There are several different kinds of visitors that will come into the classroom.
Observers: Students continue doing what they need to do without interacting with them. Make
sure kids know not to be the clown or get in trouble for attention. Practice with a kid being the
observer. Ask teachers that are on conference to come in for practice.
When a teacher needs to come in and ask a question, students should continue with whatever
they are working on. If it occurs during direct teacher instruction, kids need to reread notes
and write down any questions they still have on the topic.
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Follow school procedures

Sudden illness
If it is an emergency, leave the classroom after telling a peer you are sick. The peer needs
to come to the teacher and let them know what happened.

Cleaning the room at the end of the day
Teacher:
Assign jobs to the students. During the first few weeks of school, practice completing these
jobs. Rotate the jobs every six weeks.
Jobs:
Floors
Desks
Supplies
Papers in turn in tray
Papers passed out
Computers
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Teachers
Have
TEKS
Goals
and
Objectives

Goals
Planning
1.
2.
3.
4.

Standards and Alignment
Data and Assessment
Knowledge of Students
Activities

1A, 1B, 3A, 3B, 3C
1B, 1F, 2B, 2C, 5A, 5B, 5C, 5D
1A, 1B, 1C, 2A, 2B, 2C
1B, 1C, 1D, 1E

Instruction
1. Achieving Expectations
2. Content Knowledge and
Expertise
3. Communication
4. Differentiation
5. Monitor and Adjust

1B, 1D, 1E, 2A, 2C, 3B, 4A, 4D, 5B
1A, 1C, 1E, 1F, 2C, 3A, 3B, 3C
1D, 1E, 2A, 3A, 4D
1C, 1F, 2A, 2B, 2C, 3C, 4A, 5A, 5C, 5D
1D, 1F, 2B, 2C, 3B, 4D, 5C, 5D

Learning Environment
1. Classroom Environment,
Routines and Procedures
2. Managing Student Behavior
3. Classroom Culture

1D, 4A, 4B, 4C, 4D
4A, 4B, 4C, 4D
1E, 1F, 3B, 4C, 4D, 5A, 5B, 5D

Professional Practices and Responsibilities
1. Professional Demeanor and
Ethics
2. Goal Setting
3. Professional Development
4. School Community Involvement

6B, 6C, 6D
5D, 6A, 6B
3A, 6A, 6B, 6C
2A, 2B, 4A, 4D, 5B, 6B, 6C, 6D

Goals
Planning
1.
2.
3.
4.

Standards and Alignment
Data and Assessment
Knowledge of Students
Activities

1A, 1B, 3A, 3B, 3C
1B, 1F, 2B, 2C, 5A, 5B, 5C, 5D
1A, 1B, 1C, 2A, 2B, 2C
1B, 1C, 1D, 1E

Goals
Instruction
1. Achieving Expectations
2. Content Knowledge and
Expertise
3. Communication
4. Differentiation
5. Monitor and Adjust

1B, 1D, 1E, 2A, 2C, 3B, 4A, 4D, 5B
1A, 1C, 1E, 1F, 2C, 3A, 3B, 3C
1D, 1E, 2A, 3A, 4D
1C, 1F, 2A, 2B, 2C, 3C, 4A, 5A, 5C, 5D
1D, 1F, 2B, 2C, 3B, 4D, 5C, 5D

Goals
Instruction
1. Achieving Expectations
2. Content Knowledge and
Expertise
3. Communication
4. Differentiation
5. Monitor and Adjust

1B, 1D, 1E, 2A, 2C, 3B, 4A, 4D, 5B
1A, 1C, 1E, 1F, 2C, 3A, 3B, 3C
1D, 1E, 2A, 3A, 4D
1C, 1F, 2A, 2B, 2C, 3C, 4A, 5A, 5C, 5D
1D, 1F, 2B, 2C, 3B, 4D, 5C, 5D

Goals
Learning Environment
1. Classroom Environment,
Routines and Procedures
2. Managing Student Behavior
3. Classroom Culture

1D, 4A, 4B, 4C, 4D
4A, 4B, 4C, 4D
1E, 1F, 3B, 4C, 4D, 5A, 5B, 5D

Goals
Professional Practices and Responsibilities
1. Professional Demeanor and
Ethics
2. Goal Setting
3. Professional Development
4. School Community Involvement

6B, 6C, 6D
5D, 6A, 6B
3A, 6A, 6B, 6C
2A, 2B, 4A, 4D, 5B, 6B, 6C, 6D

Subchapter AA. Teacher Standards
§149.1001. Teacher Standards.
(a) Purpose. The standards identified in this section are performance
standards to be used to inform the training, appraisal, and professional
development of teachers.
(b) Standards.
(1) Standard 1--Instructional Planning and Delivery. Teachers demonstrate
their understanding of instructional planning and delivery by providing
standards-based, data-driven, differentiated instruction that engages
students, makes appropriate use of technology, and makes learning relevant
for today's learners.
(A) Teachers design clear, well organized, sequential lessons that build on
students' prior knowledge.
(i) Teachers develop lessons that build coherently toward objectives based
on course content, curriculum scope and sequence, and expected student
outcomes.
(ii) Teachers effectively communicate goals, expectations, and objectives to
help all students reach high levels of achievement.
(iii) Teachers connect students' prior understanding and real-world
experiences to new content and contexts, maximizing learning
opportunities.

(B) Teachers design developmentally appropriate, standards-driven lessons
that reflect evidence-based best practices.
(i) Teachers plan instruction that is developmentally appropriate, is
standards driven, and motivates students to learn.
(ii) Teachers use a range of instructional strategies, appropriate to the
content area, to make subject matter accessible to all students.
(iii) Teachers use and adapt resources, technologies, and standards-aligned
instructional materials to promote student success in meeting learning
goals.

(C) Teachers design lessons to meet the needs of diverse learners, adapting
methods when appropriate.
(i) Teachers differentiate instruction, aligning methods and techniques to
diverse student needs, including acceleration, remediation, and
implementation of individual education plans.
(ii) Teachers plan student groupings, including pairings and individualized
and small-group instruction, to facilitate student learning.
(iii) Teachers integrate the use of oral, written, graphic, kinesthetic, and/or
tactile methods to teach key concepts.
(D) Teachers communicate clearly and accurately and engage students in a
manner that encourages students' persistence and best efforts.
(i) Teachers ensure that the learning environment features a high degree of
student engagement by facilitating discussion and student-centered
activities as well as leading direct instruction.
(ii) Teachers validate each student's comments and questions, utilizing them
to advance learning for all students.
(iii) Teachers encourage all students to overcome obstacles and remain
persistent in the face of challenges, providing them with support in
achieving their goals.

(E) Teachers promote complex, higher-order thinking, leading class
discussions and activities that provide opportunities for deeper learning.
(i) Teachers set high expectations and create challenging learning
experiences for students, encouraging them to apply disciplinary and crossdisciplinary knowledge to real-world problems.
(ii) Teachers provide opportunities for students to engage in individual and
collaborative critical thinking and problem solving.
(iii) Teachers incorporate technology that allows students to interact with
the curriculum in more significant and effective ways, helping them reach
mastery.
(F) Teachers consistently check for understanding, give immediate feedback,
and make lesson adjustments as necessary.
(i) Teachers monitor and assess student progress to ensure that their
lessons meet students' needs.
(ii) Teachers provide immediate feedback to students in order to reinforce
their learning and ensure that they understand key concepts.
(iii) Teachers adjust content delivery in response to student progress
through the use of developmentally appropriate strategies that maximize
student engagement.

(2) Standard 2--Knowledge of Students and Student Learning. Teachers work
to ensure high levels of learning, social-emotional development, and
achievement outcomes for all students, taking into consideration each
student's educational and developmental backgrounds and focusing on each
student's needs.
(A) Teachers demonstrate the belief that all students have the potential to
achieve at high levels and support all students in their pursuit of socialemotional learning and academic success.
(i) Teachers purposefully utilize learners' individual strengths as a basis for
academic and social-emotional growth.
(ii) Teachers create a community of learners in an inclusive environment
that views differences in learning and background as educational assets.
(iii) Teachers accept responsibility for the growth of all of their students,
persisting in their efforts to ensure high levels of growth on the part of each
learner.
(B) Teachers acquire, analyze, and use background information (familial,
cultural, educational, linguistic, and developmental characteristics) to
engage students in learning.
(i) Teachers connect learning, content, and expectations to students' prior
knowledge, life experiences, and interests in meaningful contexts.
(ii) Teachers understand the unique qualities of students with exceptional
needs, including disabilities and giftedness, and know how to effectively
address these needs through instructional strategies and resources.
(iii) Teachers understand the role of language and culture in learning and
know how to modify their practices to support language acquisition so that
language is comprehensible and instruction is fully accessible.

(C) Teachers facilitate each student's learning by employing evidence-based
practices and concepts related to learning and social-emotional
development.
(i) Teachers understand how learning occurs and how learners develop,
construct meaning, and acquire knowledge and skills.
(ii) Teachers identify readiness for learning and understand how
development in one area may affect students' performance in other areas.
(iii) Teachers apply evidence-based strategies to address individual student
learning needs and differences, adjust their instruction, and support the
learning needs of each student.

(3) Standard 3--Content Knowledge and Expertise. Teachers exhibit a
comprehensive understanding of their content, discipline, and related
pedagogy as demonstrated through the quality of the design and execution
of lessons and their ability to match objectives and activities to relevant
state standards.
(A) Teachers understand the major concepts, key themes, multiple
perspectives, assumptions, processes of inquiry, structure, and real-world
applications of their grade-level and subject-area content.
(i) Teachers have expertise in how their content vertically and horizontally
aligns with the grade-level/subject-area continuum, leading to an integrated
curriculum across grade levels and content areas.
(ii) Teachers identify gaps in students' knowledge of subject matter and
communicate with their leaders and colleagues to ensure that these gaps
are adequately addressed across grade levels and subject areas.
(iii) Teachers keep current with developments, new content, new
approaches, and changing methods of instructional delivery within their
discipline.
(B) Teachers design and execute quality lessons that are consistent with the
concepts of their specific discipline, are aligned to state standards, and
demonstrate their content expertise.
(i) Teachers organize curriculum to facilitate student understanding of the
subject matter.
(ii) Teachers understand, actively anticipate, and adapt instruction to
address common misunderstandings and preconceptions.
(iii) Teachers promote literacy and the academic language within the
discipline and make discipline-specific language accessible to all learners.

(C) Teachers demonstrate content-specific pedagogy that meets the needs
of diverse learners, utilizing engaging instructional materials to connect prior
content knowledge to new learning.
(i) Teachers teach both the key content knowledge and the key skills of the
discipline.
(ii) Teachers make appropriate and authentic connections across disciplines,
subjects, and students' real-world experiences.
(4) Standard 4--Learning Environment. Teachers interact with students in
respectful ways at all times, maintaining a physically and emotionally safe,
supportive learning environment that is characterized by efficient and
effective routines, clear expectations for student behavior, and organization
that maximizes student learning.
(A) Teachers create a mutually respectful, collaborative, and safe
community of learners by using knowledge of students' development and
backgrounds.
(i) Teachers embrace students' backgrounds and experiences as an asset in
their learning environment.
(ii) Teachers maintain and facilitate respectful, supportive, positive, and
productive interactions with and among students.
(iii) Teachers establish and sustain learning environments that are
developmentally appropriate and respond to students' needs, strengths, and
personal experiences.

(B) Teachers organize their classrooms in a safe and accessible manner that
maximizes learning.
(i) Teachers arrange the physical environment to maximize student learning
and to ensure that all students have access to resources.
(ii) Teachers create a physical classroom set-up that is flexible and
accommodates the different learning needs of students.
(C) Teachers establish, implement, and communicate consistent routines for
effective classroom management, including clear expectations for student
behavior.
(i) Teachers implement behavior management systems to maintain an
environment where all students can learn effectively.
(ii) Teachers maintain a strong culture of individual and group accountability
for class expectations.
(iii) Teachers cultivate student ownership in developing classroom culture
and norms.

(D) Teachers lead and maintain classrooms where students are actively
engaged in learning as indicated by their level of motivation and on-task
behavior.
(i) Teachers maintain a culture that is based on high expectations for
student performance and encourages students to be self-motivated, taking
responsibility for their own learning.
(ii) Teachers maximize instructional time, including managing transitions.
(iii) Teachers manage and facilitate groupings in order to maximize student
collaboration, participation, and achievement.
(iv) Teachers communicate regularly, clearly, and appropriately with parents
and families about student progress, providing detailed and constructive
feedback and partnering with families in furthering their students'
achievement goals.

(5) Standard 5--Data-Driven Practice. Teachers use formal and informal
methods to assess student growth aligned to instructional goals and course
objectives and regularly review and analyze multiple sources of data to
measure student progress and adjust instructional strategies and content
delivery as needed.
(A) Teachers implement both formal and informal methods of measuring
student progress.
(i) Teachers gauge student progress and ensure student mastery of content
knowledge and skills by providing assessments aligned to instructional
objectives and outcomes that are accurate measures of student learning.
(ii) Teachers vary methods of assessing learning to accommodate students'
learning needs, linguistic differences, and/or varying levels of background
knowledge.
(B) Teachers set individual and group learning goals for students by using
preliminary data and communicate these goals with students and families to
ensure mutual understanding of expectations.
(i) Teachers develop learning plans and set academic as well as socialemotional learning goals for each student in response to previous outcomes
from formal and informal assessments.
(ii) Teachers involve all students in self-assessment, goal setting, and
monitoring progress.
(iii) Teachers communicate with students and families regularly about the
importance of collecting data and monitoring progress of student outcomes,
sharing timely and comprehensible feedback so they understand students'
goals and progress.

(C) Teachers regularly collect, review, and analyze data to monitor student
progress.
(i) Teachers analyze and review data in a timely, thorough, accurate, and
appropriate manner, both individually and with colleagues, to monitor
student learning.
(ii) Teachers combine results from different measures to develop a holistic
picture of students' strengths and learning needs.
(D) Teachers utilize the data they collect and analyze to inform their
instructional strategies and adjust short- and long-term plans accordingly.
(i) Teachers design instruction, change strategies, and differentiate their
teaching practices to improve student learning based on assessment
outcomes.
(ii) Teachers regularly compare their curriculum scope and sequence with
student data to ensure they are on track and make adjustments as needed.

(6) Standard 6--Professional Practices and Responsibilities. Teachers
consistently hold themselves to a high standard for individual development,
pursue leadership opportunities, collaborate with other educational
professionals, communicate regularly with stakeholders, maintain
professional relationships, comply with all campus and school district
policies, and conduct themselves ethically and with integrity.
(A) Teachers reflect on their teaching practice to improve their instructional
effectiveness and engage in continuous professional learning to gain
knowledge and skills and refine professional judgment.
(i) Teachers reflect on their own strengths and professional learning needs,
using this information to develop action plans for improvement.
(ii) Teachers establish and strive to achieve professional goals to strengthen
their instructional effectiveness and better meet students' needs.
(iii) Teachers engage in relevant, targeted professional learning
opportunities that align with their professional growth goals and their
students' academic and social-emotional needs.
(B) Teachers collaborate with their colleagues, are self-aware in their
interpersonal interactions, and are open to constructive feedback from
peers and administrators.
(i) Teachers seek out feedback from supervisors, coaches, and peers and
take advantage of opportunities for job-embedded professional
development.
(ii) Teachers actively participate in professional learning communities
organized to improve instructional practices and student learning.

(C) Teachers seek out opportunities to lead students, other educators, and
community members within and beyond their classrooms.
(i) Teachers clearly communicate the mission, vision, and goals of the school
to students, colleagues, parents and families, and other community
members.
(ii) Teachers seek to lead other adults on campus through professional
learning communities, grade- or subject-level team leadership, committee
membership, or other opportunities.
(D) Teachers model ethical and respectful behavior and demonstrate
integrity in all situations.
(i) Teachers adhere to the educators' code of ethics in §247.2 of this title
(relating to Code of Ethics and Standard Practices for Texas Educators),
including following policies and procedures at their specific school
placement(s).
(ii) Teachers communicate consistently, clearly, and respectfully with all
members of the campus community, including students, parents and
families, colleagues, administrators, and staff.
(iii) Teachers serve as advocates for their students, focusing attention on
students' needs and concerns and maintaining thorough and accurate
student records.
Statutory Authority: The provisions of this §149.1001 issued under the Texas
Education Code, §21.351.
Source: The provisions of this §149.1001 adopted to be effective June 30,
2014, 39 TexReg 4955.
For additional information, email rules@tea.state.tx.us.

